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EFL TALABALARINING MADANIYATLARARO KOMPETENSIYASINI MUSTAQIL TA’LIM
ORQALI RIVOJLANTIRISH: SUN’1Y INTELLEKT YORDAMIDAGI PEDAGOGIK MODEL

R.R. Gulomova

O‘zbekiston davlat jahon tillari universiteti, katta o‘gituvchi.

Annotatsiya.

Madaniyatlararo muloqot jadalligining ortib borishi chet tillarini o‘gitishda faqat
lingvistik kompetensiyani shakllantirish bilan cheklanmasdan, ta’lim oluvchilarning
madaniy jihatdan shartlangan ma’nolarni talgin qilish, turli nuqtayi nazarlarni
giyoslash, muloqotni vaziyatga moslashtirish va mavjud qarashlarni tanqidiy tahlil
qilish qobiliyatlarini rivojlantirishni talab etadi. Ushbu tadqgiqotda oliy ta’limda EFL
talabalarining madaniyatlararo kompetensiyasini mustagqil ta’lim orqali rivojlantirishga
qaratilgan sun’iy intellekt yordamidagi pedagogik model ishlab chiqgilgan. Tadgiqotda
madaniyatlararo kompetensiya, ta’lim oluvchi avtonomiyasi, o‘zini o‘zi boshqgarib
o‘rganish va sun’iy intellekt yordamidagi til ta’limi nazariyalarini integratsiyalovchi
konseptual-loyihaviy = metodologiyadan foydalanilgan. Taklif etilgan model
madaniyatlararo kompetensiyaning to‘rtta o‘lchovini: kognitiv-madaniy, affektiv-
munosabat, xulgiy-kommunikativ va tanqidiy-refleksiv o‘lchovlarni qamrab oladi. Ular
o‘zaro boglangan yetti bosqich — o‘rganish, talqin qilish, giyoslash, o‘zaro muloqot
qilish, tekshirish, refleksiya va transfer orqali rivojlantiriladi. Ta’lim jarayoni,
shuningdek, rejalashtirish, monitoring, yordam izlash, o‘zini o‘zi baholash va
moslashtirishdan iborat o‘zini 0‘zi boshqarish sikli bilan qo‘llab-quvvatlanadi. Sun’iy
intellekt ta’lim oluvchining mustaqil mulohazasini almashtirmagan holda tushuntirish,
mugqobil nuqtayi nazarlarni taqdim etish, muloqotni simulyatsiya qilish, ma’lumotlarni
tekshirish va formativ qayta aloga imkoniyatlarini ta’'minlovchi pedagogik tayanch
sifatida qaraladi. Tadgiqotda sun’iy intellektning pedagogik giymati uning ta’lim
oluvchining mustaqil fikrlashini kamaytirishi emas, balki kuchaytirishiga bog'ligligi
asoslanadi. Model mustaqil madaniyatlararo ta’limni tashkil etish uchun metodik asos
yaratadi hamda kelgusida uni empirik jihatdan tekshirish uchun zamin bo‘lib xizmat
qiladi.

Kalit so‘zlar: madaniyatlararo kompetensiya, EFL, mustaqil ta’lim, sun’iy
intellekt, o‘zini 0‘zi boshqarib o‘rganish, ta’lim oluvchi avtonomiyasi.

PA3BUTHUE MEXKYJIbTYPHOI KOMIETEHIIUU CTYJAEHTOB EFL IIOCPEJCTBOM
CAMOCTOSTEJBHOT' O OBYUEHMS: TEJATOTMUYECKASI MOJIEJIb C TOJJIEP)KKOM
HNCKYCCTBEHHOI'O HHTEJUIEKTA

P.P.T'ys1omoBa

Y36eKCKUi rocy/JapCTBEHHbIA YHUBEPCUTET MUPOBBIX SI3bIKOB, CTAPILUHN MpenoiaBaTeb.

AHHOTanUA.

Bospacrawuiasg UHTEHCUBHOCTb MEXKYJbTYPHOW KOMMYHUKALUU TpebyeT OT
VMHOSI3bIYHOI'0 00pa30BaHUA BbIXOJA 3a PaMKU (OPMHUPOBAHUSA HCKIIOYUTENbHO
SI3bIKOBOM  KOMIIETEHIMM W  pPa3BUTUA y  OOy4YaWOIIUXCA  CIOCOOHOCTH
WHTEPIPETUPOBATh KyJbTYPHO 00YCI0BJIEHHbIE CMBICJbI, CONOCTABAATh Pa3/IUYHbIe
TOYKH 3peHHs, aZlall TUPOBATh KOMMYHHUKALMIO K KOHKPETHON CUTYyallMy U KPUTHYECKHU
OCMBIC/IMBATh CYLIECTBYIOLIHE NPeCTaBJeH s. B JaHHOM Hccie0BaHKY pa3paboTaHa
nejaroruyeckast MoJieslb € OAAEePXKKOM UCKYCCTBEHHOT'0 MHTeJIJIeKTa, HallpaBJieHHast
Ha pa3BUTHE MEeXKYJbTYpHOH KoMIeTeHnuu cTyaeHToB EFL nocpeacTBoM
CaMOCTOSITeJIbHOTO OOyYeHHs B BbICIIeH MLIKose. B HcciefoBaHUM NPUMEHSETCS
KOHLIeNTya/IbHO-NIPOeKTHasl MeTO/0JIOTHS, UHTEIPUPYIOLLas TEOPUH MEXKYJIbTYPHOH
KOMIIeTEHIIUY, aBTOHOMMHM O0Oy4Yalolllerocs, CaMOperyJupyeMoro o6y4eHUs U
SI3bIKOBOTO  00pa30BaHUA C MCNOJb30BAaHUEM MCKYCCTBEHHOI'O HHTEJLJIEKTA.
[IpespsiaraeMast MoJieJib BKJIOYAET YeThIpe U3MepPeHUs MeXKYJIbTYPHOH KOMIIeTeHLUU:
KOTHUTHUBHO-KYJIbTYPHOE, adPeKTUBHO-YCTAaHOBOYHOE, noBeJieH4eCKo-
KOMMYHUKAaTUBHOe W KpPUTHUKO-pedsieKcuBHOe. UX pasBUTHE OCYILLeCTB/SAETCS
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NOCPEe/ICTBOM CEMH B3aMMOCBSI3aHHbIX 3TallOB: U3y4YeHHe, UHTepIpeTalys, Cp)aBHEHMUE,
B3aUMOJIECTBUE, TMpPOBepKa, pedJsieKcuss ¢ MepeHoc. Y4eOHbIM  Mpoiecc
JIONIOJIHUTEJIBHO  MOAJEPKUBaeTCsl  LIUMKJIOM  CaMOPEryJslUM, BKJIIOYAOIUM
NJIAHUPOBaHWe, MOHUTOPHUHI, NMOUCK MOJJEPXKKH, CaMOOLeHMBaHHWe W aJaNTalHUIo0.
HckyccTBeHHBIM MHTEJLIEKT pacCMaTpPUBaEeTCs Kak IleJlaroruyeckas onopa, CnocobHast
obecrieynBaTb pa3bsSCHEHUE, IpeJCTaBJeHUe aJbTEePHATHUBHBIX TOYEeK 3peHHd,
MOJleJINPOBAaHME B3aUMOJENCTBUSA, MNOJJEPKKY INpHU NpoBepke HHPOPMaLUHU U
$bopMaTUBHYIO 06pPAaTHYIO CBSI3b, HE [TOJMEHSSI IPH 3TOM CaMOCTOSATE/IbHBIE CYXAEHUS
obydarouerocsi. O6G0CHOBBIBAETCH, UTO IeJarornyeckasl LLeHHOCTb MCKYCCTBEHHOTO
WHTeJ/lJIeKTa ONpefiesisieTcsl TeM, CHOCOGCTBYeT JIM OH YCHJIEHHIO, a He CHIKEHHIO
CaMOCTOSITEJIbHOTO MbllJIeHUsI oby4arouerocs. [IpeanoxeHHas MoJesnb GOpMUPYeET
MEeTO/IMYECKYI0 OCHOBY /JiJI1 OpraHM3allMM CaMOCTOSATEJNbHOTO MEeXKYJIbTypPHOTO
06y4yeHHUs U CO3/1aéT 6asy JJisl e€ JajbHelel sMIUpUYecKol NPOBEPKHU.

KiroueBble cj1oBa: MexkKyJbTypHasd KomnereHuus, EFL, camocrosiTenbHoe
00y4yeHUe, UCKYCCTBEHHbI HHTEJJIEKT, CaMOperyJupyeMoe o6ydeHHe, aBTOHOMUS
00y4arolerocs.

DEVELOPING EFL STUDENTS’ INTERCULTURAL COMPETENCE THROUGH INDEPENDENT

LEARNING: AN AI-SUPPORTED PEDAGOGICAL MODEL
R.R. Gulomova

Uzbekistan State World Languages University, Senior Lecturer.

Abstract.

The growing intensity of intercultural communication requires foreign language
education to move beyond linguistic proficiency toward developing learners’ ability to
interpret culturally embedded meanings, compare perspectives, adapt communication,
and critically examine assumptions. This study develops an Al-supported pedagogical
model for fostering EFL students’ intercultural competence through independent learning
in higher education. The study employs a conceptual-design methodology integrating
theories of intercultural competence, learner autonomy, self-regulated learning, and Al-
supported language education. The proposed model comprises four dimensions of
intercultural competence: cognitive-cultural, affective-attitudinal, behavioural-
communicative, and critical-reflective. These dimensions are developed through seven
interconnected stages: Explore, Interpret, Compare, Interact, Verify, Reflect, and Transfer.
The learning process is further supported by a self-regulatory cycle consisting of Plan,
Monitor, Seek Support, Self-assess, and Adapt. Artificial intelligence is positioned as a
pedagogical scaffold that can provide clarification, alternative perspectives, simulated
interaction, verification support, and formative feedback without replacing learner
judgment. The study argues that the pedagogical value of Al depends on whether it
enhances rather than reduces learner reasoning. The model provides a methodological
framework for organizing independent intercultural learning and establishes a foundation
for future empirical validation.

Keywords: intercultural competence, EFL, independent learning, artificial
intelligence, self-regulated learning, learner autonomy.

Introduction. Foreign language education can no longer be limited to grammar, vocabulary, pronunciation, and the
four language skills. Learners increasingly communicate in situations where meaning depends on social expectations,
relationships, cultural norms, and pragmatic conventions. A grammatically correct utterance may therefore be
inappropriate in a particular context. For example, a student may say, “Give me your comments today,” to a lecturer. The
sentence is linguistically correct, but its directness may be perceived differently depending on the academic and cultural
context. Likewise, a learner may understand every word in “You should come over sometime” but misinterpret the
speaker’s intended degree of commitment.

Such cases show that successful communication requires more than linguistic accuracy. Gulomova (2020) notes
that sociolinguistic competence enables learners to select and interpret language according to social context and
communicative norms. Intercultural competence extends this requirement by involving the ability to interpret cultural
meanings, tolerate ambiguity, compare perspectives, adapt behaviour, and reflect on one’s own assumptions. Byram
(1997) and Deardorff (2006) conceptualize intercultural competence as multidimensional, combining knowledge,
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attitudes, interpretive abilities, interaction skills, and critical awareness.

This distinction is important because cultural knowledge and intercultural competence are not identical. Knowing
that indirectness may occur in a particular communicative culture is factual knowledge. Recognizing indirectness in an
unfamiliar situation, considering alternative explanations, comparing it with familiar practices, and adapting one’s
response demonstrates intercultural competence. Gulomova (2024) similarly emphasizes the importance of integrating
cultural understanding into EFL education rather than treating culture as a collection of isolated facts.

Independent learning offers important opportunities for extending intercultural development beyond limited
classroom hours. However, independent work is effective only when it requires meaningful intellectual activity. The task
“Find information about British communication style” may produce superficial facts, while “Find two examples of
disagreement in British professional communication, explain the strategies used, compare them with familiar practices,
and verify your interpretation using reliable sources” requires interpretation, comparison, and critical evaluation.

Generative Al creates additional possibilities for such learning by providing explanations, scenarios, alternative
interpretations, simulated communication, and feedback. At the same time, it can weaken learning if students delegate
interpretation and judgment entirely to the system. The central position of this study is therefore that the pedagogical
value of Al depends not primarily on what it produces, but on what intellectual actions it requires from the learner. The
study integrates intercultural competence, independent learning, self-regulation, and Al-supported education within one
pedagogical model and addresses how Al can support intercultural learning without replacing learner judgment.

METHODS

The study employed a conceptual-design research methodology aimed at developing a theoretically grounded
pedagogical model for subsequent implementation and empirical validation. The model was constructed by synthesizing
major theoretical approaches to intercultural competence, learner autonomy, self-regulated learning, and Al-supported
language education.

Self-regulated learning was incorporated through the cycle Plan, Monitor, Seek Support, Self-assess, and Adapt,
drawing on Zimmerman'’s (2002) understanding of learners as active participants in goal setting, monitoring, evaluation,
and strategic adjustment. Within this model, independence does not mean learning without assistance. It means retaining
responsibility for learning decisions.

Al functions were classified according to pedagogical purpose. The model identifies clarification, prompting,
alternative perspective generation, simulated interaction, verification support, and formative feedback as productive uses
of Al. A methodological restriction was introduced: Al should not serve as the final authority on cultural meaning. These
components were organized into seven stages: Explore, Interpret, Compare, Interact, Verify, Reflect, and Transfer. The
model is intended for implementation through an Al-supported learning environment such as the Intercultural Learning
Hub ZRIT, where independent tasks can be based on authentic texts, dialogues, emails, videos, cultural incidents, and
communicative problems.

RESULTS

The principal result of the study is an integrated pedagogical model connecting seven learning stages with four
dimensions of intercultural competence and differentiated Al functions. The relationship among these elements is
summarized in Table 1.

Table 1. Structure of the Al-supported model for developing intercultural competence

Explore Identifies a cultural or Cognitive-cultural Clarifies context Awareness of cultural
communicative issue features
Interpret Explains possible = Cognitive-cultural, Offers alternative = Multiple interpretations
meanings critical-reflective views
Compare Compares practices and Cognitive-cultural, Provides contrasting Context-sensitive
perspectives affective-attitudinal perspectives comparison
Interact @ Applies communication Behavioural- Simulates interaction = Adaptive communication
strategies communicative
Verify Checks claims and Critical-reflective Supports verification = Distinguishing evidence
evidence from generalization
Reflect Reconsiders assumptions = Affective-attitudinal, Gives reflective = Greater self-awareness
critical-reflective prompts
Transfer Applies learning to a new All dimensions Provides new Flexible use of
context scenarios and intercultural competence
feedback

The model begins with Explore, where students encounter a meaningful cultural or communicative situation. For
example, they may analyse the message, “Hi, I need you to check my paper today. Send me your comments as soon as
possible.” Instead of being told immediately that the wording is too direct, learners first identify possible communicative
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problems.

During Interpret, students formulate explanations of meaning and intention. A learner may initially write, “The
student is rude,” but then reformulate this as, “The wording may be perceived as overly direct in this academic context.”
During Compare, learners relate unfamiliar practices to familiar ones without reducing cultures to fixed national
characteristics. Interact allows learners to apply communication strategies in simulated situations. For example, a student
may receive the instruction, “You are requesting an extension from a lecturer who is hesitant.” Verify requires students to
examine the reliability of cultural claims. If Al produces the statement, “People in Culture X avoid saying no directly,”
students must check whether the claim is supported, identify contextual limitations, and reformulate it more carefully.
Reflect directs attention to changes in learner thinking. Questions such as “What did you initially assume?” and “Which
evidence changed your interpretation?” help students recognize that their own expectations are also culturally influenced.

Transfer requires the application of learning to a new setting. After analysing indirect disagreement in a seminar,
learners may examine a similar issue in a workplace email.

ANALYSIS

The proposed model suggests that Al becomes educationally valuable only when it supports clearly defined learner
actions. The same technology can either strengthen or weaken autonomy. The prompt “Explain this misunderstanding and
write my reflection” transfers the central cognitive work to Al By contrast, “l interpreted the situation as follows. Give me
two alternative interpretations and three questions that could challenge my assumptions” preserves learner agency.

This leads to a central position of the study: independent learning should not be measured by the absence of the
teacher, but by the presence of learner decision-making. A student may complete work alone but still perform little
independent thinking if Al selects, interprets, evaluates, and writes everything. Conversely, a learner may receive
substantial support while remaining independent if the final interpretation and judgment remain their responsibility.

The model also distinguishes pattern recognition from stereotype formation. A statement such as “Indirect
disagreement may occur more frequently in particular contexts” allows for variation, while “People from this culture
disagree indirectly” presents a tendency as a fixed characteristic. Intercultural education should therefore teach learners
to recognize patterns without converting them into rigid rules about people.

The model also introduces the principle of productive delay. Students should, where possible, produce an initial
interpretation before consulting Al. For example, they first write, “I think the speaker is refusing indirectly because the
answer avoids a direct negative form,” and only afterward request alternative interpretations. This sequence ensures that
Al becomes a source of comparison rather than a replacement for thinking.

DISCUSSION

The proposed model is consistent with multidimensional approaches to intercultural competence developed by
Byram (1997) and Deardorff (2006), while adapting these principles to Al-supported independent learning. The four
dimensions make it possible to connect theoretical constructs with concrete learner actions. The model also supports
Kramsch’s (1993) view that language and culture should be integrated rather than taught separately, since intercultural
meaning is examined through actual communicative situations.

The integration of self-regulated learning further strengthens the model. Zimmerman’s (2002) emphasis on
planning, monitoring, evaluation, and adaptation is reflected in the sequence Plan, Monitor, Seek Support, Self-assess, and
Adapt. Al can support these processes, but access to immediate assistance should not be confused with self-regulation.
Seeking support is meaningful only when learners identify a need, evaluate the response, and decide how to use it.

The model also changes the teacher’s role. Al does not reduce the importance of the teacher but increases the
importance of task design. Teachers must decide what students should attempt independently, when Al may be used, what
information should be verified, and how reflection should be structured. Effective Al-supported learning therefore
requires stronger pedagogical design rather than weaker teacher involvement.

The framework is particularly relevant to EFL contexts where direct intercultural contact is limited. Al-supported
simulations can provide repeated practice in requests, disagreement, refusal, feedback, and other communicative
situations. However, such simulations should not be treated as authentic representations of entire cultures. They should
function as material for analysis, comparison, and reflection.

The model also provides a practical structure for the Intercultural Learning Hub ZRIT. Instead of serving only as a
repository of cultural information, the platform can organize independent activities around intercultural incidents, initial
interpretation, comparison, Al-supported interaction, verification, reflection, and transfer.

CONCLUSION

The development of intercultural competence requires more than linguistic accuracy or factual cultural knowledge.
EFL learners need opportunities to interpret culturally embedded meaning, compare perspectives, adapt communication,
verify information, reflect on assumptions, and transfer learning to new contexts. The proposed model integrates these
processes through seven stages: Explore, Interpret, Compare, Interact, Verify, Reflect, and Transfer, supported by the self-
regulatory cycle Plan, Monitor, Seek Support, Self-assess, and Adapt.

The model positions Al as a pedagogical scaffold rather than a substitute for learner reasoning. It can provide
clarification, alternative perspectives, simulated interaction, verification support, and formative feedback, while
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interpretation and judgment remain the learner’s responsibility. The central conclusion is that Al should increase the
amount and quality of thinking performed by the learner rather than reduce it. On this basis, the model offers a structured
methodological framework for Al-supported intercultural learning in EFL higher education and a foundation for
subsequent empirical validation.
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